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As Executive Director for Education, I am pleased to add a Directorôs perspective to the 

Policy Lead for Educationôs foreword to Argyll and Bute Councilôs Education Progress 

and Impact Report for 2023- 2024 and Strategic Plan 2024-26. Our vision for education 

in Argyll and Bute continues to be that, together, we will realise ambition, excellence, 

and equality for all. The work which we have undertaken is wide reaching and 

demonstrates the commitment to improvement of all Education Service staff, enabling 

us to take forward our very high aspirations.  Section 4 of this document reflects the 

areas for improvement identified through an extensive audit process led by the 

Serviceôs Quality Improvement Team, to identify strengths in our current provision and 

areas where further improvement is required and provides a framework for 

improvement for our schools and settings for 2024-26. The areas of focus align closely 

with the priorities of the Scottish Attainment Challenge, National Improvement 

Framework, Education Service Strategy and the Argyll and Bute Corporate Plan 2023-

27. Following extensive consultation, we are in the process of refreshing the Education 

Service vision and strategy and responses to the consultation have helped to shape our 

Strategic Plan for 2024-2026. Our continued focus and the purpose of this plan is to 

ensure that we provide the best possible learning experiences and opportunities for all 

our children and young people, which support and reaffirm our commitment to 

excellence through equity for all.  We are determined to improve our services for 

everyone who uses them, and the Education Strategic Plan sits at the centre of that 

commitment. I hope you find it both informative and useful.  The Education Service 

always strives to make improvements, and we welcome any suggestions you may have 

which will help Argyll and Bute Councilôs Education Service to make the greatest 

positive impact on outcomes for all our children, young people and communities.   





SECTION 2: Background Information 
Argyll and Bute, the second largest Local Authority by area, covers approximately 9% 

of the total land area of Scotland.  Argyll and Bute has the third sparsest population 

density (0.12 persons per hectare).  The population of around 86,000 is distributed 

across an area of just under 2,700 square miles.  More than half of Argyll and Bute's 

population live in rural areas, as classified by the Scottish Government's Urban-Rural 

Classification (2016).  A further 35% live in communities with populations between 

3,000 and 10,000 people, designated as small towns.  Less than a fifth of the 

population live in an urban area with a population of over 10,000 people.  Argyll and 

Bute is an area of outstanding natural beauty with mountains, sea lochs, and 23 

inhabited islands.  The geography provides challenges for service delivery, particularly 

in communications and transport. The decline in population experienced to date, and 

that projected in the future, presents a significant challenge to the overall viability of the 

area.  This challenge is made more difficult by the variation in population changes over 

the areas within our Local Authority.  The Scottish Index of Multiple Deprivation (SIMD) 

has been used to identify pockets of overall deprivation within Argyll and Bute.  Based 

on the SIMD 2020, 10 data zones in Argyll and Bute are in the 15% most overall 

deprived data zones in Scotland.  8 data zones are in the 15% most employment 

deprived data zones.  In 13 of Argyll and Buteôs data zones, more than 10%, are in the 

1% most access deprived data zones.  The most access deprived data zone in 

Scotland covers the islands of Coll and Tiree.  Due to the fact that SIMD identifies 

concentrations of deprivation, smaller pockets and instances of individual deprivation 

are not picked up by the index. In session 2023/24 we had approximately 5267 pupils 

in our primary schools, 4603 pupils in our secondary schools and 45 in our complex 

additional support needs school.  

Overview of the Education Service 

The vision for e



https://education.gov.scot/media/yeedsfnr/argyll-bute-report-mar24.pdf
https://education.gov.scot/media/yeedsfnr/argyll-bute-report-mar24.pdf
https://education.gov.scot/media/yeedsfnr/argyll-bute-report-mar24.pdf
https://education.gov.scot/media/yeedsfnr/argyll-bute-report-mar24.pdf
https://www.gov.scot/policies/girfec/wellbeing-indicators-shanarri/
http://www.obanhigh.com/files/1485260179�鶹��Ѱ�ButeVisionStrategyfinalweb.pdf
http://www.obanhigh.com/files/1485260179�鶹��Ѱ�ButeVisionStrategyfinalweb.pdf
/soa-and-community-plan-introduction#:~:text=This%20Community%20Plan%2FSingle%20Outcome%20Agreement%20sets%20out%20the,actions%20and%20activities%20over%20the%20next%20three%20years.
/soa-and-community-plan-introduction#:~:text=This%20Community%20Plan%2FSingle%20Outcome%20Agreement%20sets%20out%20the,actions%20and%20activities%20over%20the%20next%20three%20years.
/moderngov/documents/s196620/AB_CorporatePlan_3.pdf
/moderngov/documents/s195699/CYPSP%202023%2026%20final.pdf
/moderngov/documents/s195699/CYPSP%202023%2026%20final.pdf
https://www.gov.scot/publications/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan/
https://www.gov.scot/publications/achieving-excellence-equity-2023-national-improvement-framework-improvement-plan/
https://www.gov.scot/publications/future-report-independent-review-qualifications-assessment/
https://www.gov.scot/publications/future-report-independent-review-qualifications-assessment/
https://www.gov.scot/publications/learners-scotland-matter-national-discussion-education-final-report/
https://www.gov.scot/publications/learners-scotland-matter-national-discussion-education-final-report/
https://www.gov.scot/publications/learners-scotland-matter-national-discussion-education-final-report/
https://www.gov.scot/publications/putting-learners-centre-towards-future-vision-scottish-education/
https://www.gov.scot/publications/putting-learners-centre-towards-future-vision-scottish-education/
https://www.gov.scot/publications/oecd-independent-review-curriculum-excellence-2020-2021-initial-evidence-pack/
https://www.gov.scot/publications/oecd-independent-review-curriculum-excellence-2020-2021-initial-evidence-pack/
https://www.gov.scot/publications/review-additional-support-learning-implementation/pages/2/
https://www.gov.scot/publications/review-additional-support-learning-implementation/pages/2/
https://www.gov.scot/publications/fit-future-developing-post-school-learning-system-fuel-economic-transformation/
https://www.gov.scot/publications/fit-future-developing-post-school-learning-system-fuel-economic-transformation/
https://www.gov.scot/publications/fit-future-developing-post-school-learning-system-fuel-economic-transformation/
https://www.oecd-ilibrary.org/education/upper-secondary-education-student-assessment-in-scotland_d8785ddf-en
https://www.oecd-ilibrary.org/education/upper-secondary-education-student-assessment-in-scotland_d8785ddf-en
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 Principal Teacher for languages has focussed on Gaelic language and supporting establishments to embed Gaelic as their L2 or L3. The number of schools delivering 

Gaelic as L2/3 has increased by 16%. This increase has been supported by the introduction of ólive lessonsô. The consistency and quality of language learning has 

been improved through opportunities to engage in high quality professional development and support in delivering language learning.  

 CLPL and planned support for schools and practitioners to deliver Gaelic (and French) as L2 and other languages including Gaelic as L3.  

 26 schools (39 teachers) have participated in French Live lessons and 15 schools (21 teachers) have participated in Gaelic Live lessons. 2 schools have participated 

in German live lessons. Evaluations of live lessons have shown that in nearly all classes pupils' confidence and engagement in language learning increased and the 

teachersô confidence in teaching languages increased. 

 Gaelic as L3 is being supported in 6 primary schools through online Gaelic lessons by Feisgoil and E-Sgoil. 

 óMini Gaelic Language in the Primary Schoolô (GLPS) course has been delivered to 7 practitioners this included 6 online sessions and a 2-day residential. 

 8 practitioners have signed up to undertake Nat 5, Higher and Advanced Higher Gaelic. This is leading to improved knowledge and practitioner confidence in 

delivering Gaelic lessons.  

 All probationer teachers have benefitted from bespoke input and professional learning sessions in languages. This has helped to develop their knowledge of 

approaches to teaching L2 and L3. 

 Schools have been supported to develop approaches to celebrate and promote diversity through access to SCILT (Scotlandôs National Centre for Languages) 

courses. 10 schools are involved with SCILT programmes in Arabic and Mandarin. 

 L2 language progression frameworks completed for Gaelic and are being piloted with schools. This is supporting progression and consistency of learning 

experiences.  

 A Google site has been created for all language resources and information and publicised to all schools. This is accessible to all practitioners and is supporting the 

promotion and delivery of language learning in Argyll and Bute. This includes the Northern Alliance Professional Learning Hub on-line resource. 
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 The ADP School Support Services contracts were paused for review.  The new contracts will be issued in August 2024 for a 2-year pilot.  The renewed contracts include 

the requirement to support Planet Youth work and MVP work within relevant schools.  The contract also ensures that there is a distinction between this service and 

counselling service. 

 

Our Children, Their Nurturing Education (OCTNE) 

Work has continued, in collaboration with partners to progress with the implementation of our strategy for embedding effective nurture and relationship-based approaches 

across all establishments. Progress includes: 

 Our Children, their Nurturing Education (OCTNE) documents have been refined and now include an OCTNE Implementation Framework for Bronze to Platinum.  A Self-

Evaluation toolkit has also been developed to include How Good is Our School? 4 (HGIOS4) challenge questions that align with OCTNE.  We have also developed 

supportive documentation which include an exemplar Silver Action Plan and Plan, Do, Study, Act (PDSA) exemplar and a bespoke nurture and relationships-based 

programme of professional learning for the Argyll and Bute Newly Qualified Teacher (NQT) programme and the UHI PGDE course. 

Whole-school accreditation has increased with 46 settings now on board, including new cohort (51% of active schools, 33 primary schools, 6 secondary schools, 7 

ELC/nurseries

, 7 
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of the wellbeing indicator for óachievingô were developed using a Likert scale. The óoverallô measure was a cumulative measure of those responses at scale level 5 for all 

questions. Preliminary data shown below suggests that we have exceeded the stretch aim in this area.  

 

Table 1: ‘Core Plus’ Stretch Aim- Our Children, their Nurturing Education 

 Overall 

Stretch Aim 2022/23 60% 

Data pick-up (June 2023) 61.05% 

Stretch Aim 2023-24 64% 

Data pick-up (June 2024) 67% 

 

Addressing Non-Attendance (ANA) 

Post ïpandemic non-attendance continues to be a major issue both locally and nationally. Tables 2 and 3 illustrate attendance statistics as of May 2024 across Argyll and 

Bute Establishments, our stretch aims for 2023-24 and our progress against meeting the stretch aims at May 2024.  

Tables 2 and 3: HWB – Attendance in Primary and Secondary - Free School Meal registered and Non-Free School Meal Registered 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HWB – Attendance in Primary - Free School Meal registered and 

Non-Free School Meal Registered 

 
Overall FSM 

registered 

Non-FSM 

registered 

GAP  

(FSM/non-

FSM) 

Stretch Aim 

2022-23 

96% 93% 96.06% 3.06pp 

Data pick-up 

(May 2023) 

92.71% 88.86% 93.43% 4.57pp 

Stretch Aim 

2023-24 

93.5% 89.25% 93.5% 4.25pp 

Data pick-up 

(May 2024) 

93.2% 90.2 93.8 3.6pp 

HWB – Attendance in Secondary - Free School Meal registered and Non-

Free School Meal Registered 

 
Overall FSM 

registered 

Non-FSM 

registered 

GAP  

(FSM/non-

FSM) 

Stretch Aim 

2022-23 

93% 87% 93% 5.60pp 

Data pick-up  

(May 2023) 

88.33% 81.24% 89.46% 8.23pp 

Stretch Aim  

2023-24 

90% 82% 89.5% 7.5pp 

Data pick-up 

(May 2024) 

92.5% 88.8% 93.1% 4.3pp 
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A significant strategic project involving a wide range of stakeholders is ongoing in order to implement a consistent approach to assessment, training and intervention for 

addressing non-attendance across Argyll and Bute establishments. The Addressing Non-Attendance (ANA) training package has been delivered and implemented in our 

secondary schools to school staff and colleagues from health and social work. Pre and Post training questionnaires demonstrated positive impact in terms of improved staff 

knowledge. Refreshed, detailed guidance and associated training was launched this session. Due to the need for earlier intervention and identification of non-attenders or 
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o Low stimulus and high stimulus sensory rooms 

o 
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SECTION 3: Report on Progress and Impact 2023-24 

Progress and Impact 

Scottish Attainment Challenge 

The Scottish Attainment Challenge (SAC) mission is to achieve equity of educational outcomes, with a particular focus on closing the poverty-related attainment gap.  The 

SAC aims to raise the attainment of children and young people living in deprived areas, in order to close the equity gap. In April 2023, an Education Officer took up post in 

order to play a key role in leading our work in this area, supporting and challenging our schools to ensure a relentless focus on closing the poverty related attainment gap 

whilst raising the bar for all. In addition, our Education Support Officer for literacy and our Numeracy and Mathematics Lead have played a pivotal role is providing both 

universal and targeted support for schools as they work towards closing the poverty related attainment gap. Both of these posts are funded through Strategic Equity Funding 

(SEF) which forms part of the Scottish Attainment Challenge and impact is closely monitored.  Progress towards achieving the current stretch aims will be reported on later in 

2024. Following school submissions on Progress and Achievement in October 2023 and February 2024, data was analysed against the stretch aims. Education Managers 

then conducted follow up conversations about the projected data with Head Teachers and Senior Leaders. This ensured a more rigorous and consistent approach with a clear 

focus on closing the poverty related attainment gap.  

The Argyll & Bute literacy and numeracy tables 4 and 5 illustrate the progress from the 2021 ópost pandemicô ACEL (Achievement of Curriculum for Excellence Levels) 

collection, through the most recent ACEL collection in 2023 (published December 2023), to the Stretch Aim targets in place for 2023-24. 

The year-on-year trend in ACEL data has been positive; in the three-year period between 2021 and 2023 the overall proportions of primary school pupils achieving the 

expected levels in literacy had increased by 5.6 percentage points, while in numeracy there had been an increase of 7.19 percentage points. 

The percentage of Quintile 1 (most deprived) young people who achieved their expected CfE level has increased by 18.4% in literacy and 14.46% in numeracy between 2021 

and 2023.  

In literacy, the attainment gap between young people from the most and least deprived areas of Argyll & Bute was 27 percentage points in 2022 and by 2023 this narrowed to 

13.98 percentage points.  Argyll & Buteôs target is to reduce the attainment gap to 11 percentage points by 2024. In numeracy, the attainment gap between young people 

from the most and least deprived areas of Argyll & Bute was 29 percentage points in 2021, and by 2023 this narrowed to 17.41 percentage points.  

Provisional data indicates that we are making very good progress towards achieving our overall stretch aim of 71% for literacy and 78% for numeracy for 2024.  

NIF Priority 3: Closing the 
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Table 4: Literacy (P1,4,7 Combined) and Stretch Aims           Table 5: Numeracy (P1, 4, 7 Combined) and Stretch Aims 
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Table 6: 
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Average attainment in Tariff points by SIMD decile compared with National Data (at the end of S6, based on original S4 roll) – after appeals and 
Wider Achievement accreditation. 
 

 
 

The 2022-23 data in the graph above shows the average tariff points achieved by pupils in each of the ten Scottish Index of Multiple Deprivation (SIMD) cohorts in Argyll and 

Bute compared with the National data. Argyll and Bute candidates in SIMD deciles 3, 5 and 9 are outperforming young people nationally. In SIMD deciles 2, 4, 6, 7 and 10, 

young peopleôs performance in Argyll and Bute is marginally below the average national level.  In SIMD deciles 1 and 8, the performance of pupils in Argyll and Bute was in 

line with the national average. The overall trend in Argyll and Bute is almost identical to the national trend.  

Pupil Equity Funding (PEF) 

Support and challenge for schools around planning and use of PEF has been ongoing. Our Attainment Advisor has worked alongside our Education Officer across a number 

of primary and secondary schools in order to support at the planning and evaluation stages. We refresh our PEF guidance annually and our EO (SAC) has engaged with all 

schools in order to provide support and challenge as they evaluate progress and identify interventions and areas of focus for session 2024-25. Within the current round of 

school support visits, in relation to PEF planning, schools are being encouraged to consider more sustainable practices as we head into the final phase of this current 

Attainment Challenge. These include capacity-building in effective teaching and learning, leadership and nurturing schools. This links to national thinking and is emulated 

across local authorities. Use of data and evidence has been central to these conversations and schools report now feeling increasingly confident as a result of this 

engagement. At school level, PEF has been used to target a number of areas including: targeted support for literacy and numeracy learning and teaching initiatives to 

promote digital inclusion, support for pupil health and wellbeing, collaboration with third sector partners to support pupils and families facing specific barriers to school 

attendance and participation and initiatives to reduce the cost of the school day. May 2024 FYE outturn reported a £252,527 improvement in carry forward in comparison to 

May 2023. This represents an 84% spend at FYE. As PEF is reported on within a financial year and schools operate the budget through an academic year the committed 

costs and projections for further spend to August 2024 will indicate a further improvement in % spend.  

 

Using Data for improvement  
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Progress and Achievement (P&A) area meetings continue following the P&A data collections / data pack issue in order to support senior leaders to analyse data and use it to 
inform planning for improvement. Data packs will be provided following the three key collection points to support this activity. The sessions were well attended with 40+ 
participants regularly attending the November & March meetings. These sessions are helping to build capacity of senior leaders and are supporting them to identify trends 
and gaps in their data and plan for improvement. To support HTs, particularly those with a teaching commitment, the 5 sessions have been opened up to all, rather than 
specific areas. Following feedback, it is intended to offer a number of open sessions in 2024/25 to accommodate HT availability. 
P&A Projections were further expanded to include all primary stages from October and secondary S3 from February. Two additional supports were developed to support 
teacher professional judgements around projections.  The new local achievement targets for each stage, alongside a new Projection Matrix, supported increased confidence 
and consistency in the recording of accurate projections. Additional Literacy Overall chart / analysis was developed and included within the February data Pack to support the 
overview of this top-level ACEL measure. This is encouraging schools to ensure a sharper focus in this area.  
 

Early Years  

The Early Years Team piloted a model for nursery review across term 3, Session 2023-24. It is hoped that this will enhance existing quality assurance processes and will build 
capacity within pedagogical leaders towards validated self-evaluation and identifying priorities for improvement. We anticipate that the level of progress sustained will be 
evident within dialogue at follow up to the review, one year on. It is our intention that this will strengthen the quality of self-evaluation within settings and build confidence, 
reducing the number of settings óliving for scrutinyô. Utilising the support from external partners such as Education Scotland and Dr Marion Burns, we have expanded our offer 
of high-quality professional learning based on research. In addition to external providers, bespoke sessions have been delivered by the Education Officer focussing on areas 
such as Self-evaluation: the key driver of improvement change (building a culture of collaborative self-evaluation, developing skills as an evaluative writer and documenting 
the cycle of improvement change). A considerable number of colleagues within settings who have engaged with the content of the CLPL catalogue, and those within the EY 
Team who have been involved in facilitation, are with increasing understanding of its importance in building a core foundation. This is leading to a greater understanding of 
strategic planning for adult learning which is evidenced by Heads/ Managers who, in turn, are paying attention to this within their own settings. The content and quality of our 
EY professional learning óofferô has been commended by national contributors. 
 

Assessment and Moderation 

Training has been open to all teaching staff and senior leaders throughout the session to develop teacher professional judgement and an understanding of shared standards 

with a focus on writing. Authority wide moderation sessions in primary schools were developed and led by the EO for moderation. This involved ensuring there was a 

nominated lead/Quality Assurance and Moderation Support Officer (QAMSO) for each school to lead the training on the- inset day, organisation of CLPL for senior leaders 

and moderation leads, ensuring that appropriate groupings of schools were organised in relation to similar context, size and Gaelic medium and accessible resources and 

toolkits to support the sessions. 
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What are we going to do now? 

 Support and challenge schools to raise attainment for all pupils and close the poverty related attainment gap, through analysis of data, improved learning, teaching 

and assessment and effective use of resources (including Pupil Equity and Scottish Attainment Challenge Funding). Support and challenge schools to use ólensesô 

most appropriate to their context when gathering and analysing data. 

 Continued intensive support from the central team for schools identified as having low attainment and/or a significant gap between pupils residing in quintile 1 and 

quintile 5.  

 School level stretch aims for literacy and numeracy will be established in partnership with Headteachers in order to ensure a relevant and sharper focus on attainment 

at individual school level. 

 Education Support Officer (ESO) for Literacy will continue to provide universal and targeted support for schools with a specific focus on closing the poverty related 

attainment gap. A range of data will be utilised and analysed in order to identify distinct areas of focus.  

 Literacy, numeracy and digital learning frameworks will be launched and associated professional learning delivered. These will support practitioners to plan 

progressive, focussed lessons and activities in these areas.  

 Continued delivery of the Improving Writing Programme (cohorts 5 and 6) with identified support for all GM establishments. 

 Continued support to previous cohorts with Improving Writing process. Analysis of writing data for 2024 will look at on-going impact of using the programme from 
cohorts 1 and 2. 

 Working with Early Years Team and Primary 1 practitioners to develop Primary 1/ early level literacy g-op ,[(-)] TJ

51.92 595.3765(m)-97 143.78 3h analys
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appropriately to support young people into positive destinations, and also the tracking of leavers beyond school to allow intervention to support young people 
whose positive destinations have not been sustained. 

 

Wider Achievement 

Alongside National Qualifications, Argyll and Buteôs secondary schools offer an ever-increasing range of opportunities for wider achievement.  Such opportunities develop skills 

for life and work, broaden young peopleôs range of experience, and are recognised by employers and further and higher education establishments as valuable indicators of 

young peopleôs attributes and capabilities. The Muir, Hayward and Withers reports all emphasise the importance of wider achievement for young people and stress the 

importance of parity of esteem between such qualifications and more traditionally academic range of qualifications. 

The table below summarises Wider Achievement across the authorityôs secondary schools in 2022-23, which is broken down in more detail by the subsequent graphs. 
Achievement awards were gained at SCQF levels 3-7. 
  
Å 97.5% of all entries in Wider Achievement gained an award.  
Å Young people across Argyll and Bute gained a total of 1167 Wider Achievement Award in 2022-23.  
Å The 2022-23 percentage pass rate for Wider Achievement at SCQF Level 5 or National 5 increased by 19.3% from 2021-22.  
Å The 2022-23 percentage pass rate for Wider Achievement at SCQF Level 6 or Higher increased by 30.4% from 2021-22 
 

Wider Achievement level  # Passes  # Entries  % Pass  
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Positive Destinations 
 

 

 

 

 

 
 

Primary School BGE /Early Years Curriculum Development 

We were invited to be part of a national pilot programme working with Education Scotland Curriculum Innovation team. 4 primary schools (3 of which have Gaelic Medium) 

took part and progressed work in the areas of curriculum rationale and learner agency. 13 schools were also part of an A&B Curriculum Design Group in partnership with 

Education Scotland focussing on curriculum rationale. From feedback all participants from the Curriculum Design Group agreed/strongly agreed that their knowledge, 

confidence, skills and understanding of curriculum design had increased and would implement their learning in practice. Using the curriculum survey from May 23 and review 

of SIPs 23/24, 70% of schools who had highlighted elements of curriculum and or rationale development have engaged with curriculum design/rationale professional 

development this session. 62% of those who responded to the survey as not having a curriculum rationale or who had not reviewed their rationale in the last 5 years have 

engaged with curriculum design/rationale professional development this session. A further group of primary school (ELC) HTs and senior leaders have been involved in 

professional development with Dr Marion Burns and Lynn Taylor around leadership of early years pedagogy (0-8) and a child centred curriculum. In total, 19 primary schools 

with ELCs took part in these sessions with participants engaging in practitioner enquiries that will be shared at the beginning of session 24/25. All primary schools with ELCs 

who have not participated will be invited to join the 24/25 sessions. All of this work is culminating in improvements at school and setting level in terms of the quality and 

relevance of the curriculum on offer. The work around 0-8 pedagogy is helping to strengthen practice within schools and settings in order to ensure progression and improved 

experiences for all children.  

What are we going to do now?  

 Refine approaches to tracking of young peopleôs pathways within school and in the period after leaving school to ensure appropriate support, guidance and 

opportunities are in place to gain and sustain positive destinations.   

 Increased focus on acquisition of skills and access to personalised learning pathways to support learners to develop all four capacities and become global citizens. 

 We will continue our support for schools in their collation and analysis of, and response to, rich and relevant sources of data, to allow the identification of attainment 

issues for groups and individuals, and the implementation of positive interventions to increase attainment. This will be achieved through consultation around and 

implementation of attainment of poverty-related stretch aims, the provision of further high-quality professional learning opportunities in the analysis and response to 

attainment data and support for schools in the effective use of SAC and PEF.  

 Support and challenge schools and settings to design a curriculum which is meaningful, relevant and meets the needs of all learners. 

 Audit of curriculum rationales in primary and seco
Q

q

0.eaiI schools 
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
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SECTION 3: Report on Progress and Impact 2023-24 

Progress and Impact 

Achievement of Curriculum for Excellence Levels 

Chart and tables below indicate attainment of Curriculum for Excellence levels at June 2023 for children and young people in P1,4,7. This data was submitted tom

04pcottish 

Government in September 2023 and published in December 2023. 
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 6pp improvement on P1/4/7 Literacy between 2022 and 2023 and 9pp improvement between 2021 and 2023. 

 3pp improvement in P1/4/7 Numeracy between 2022 and 2023 and 7pp improvement between 2021 and 2023. 

 Nationally, 73% of P1/4/7 pupils achieved their expected CfE levels in Literacy and in 80% in Numeracy. 

S3 Achievement of Literacy and Numeracy Levels 

 

 

For S3 pupils, comparisons cannot be made to 2020/21 as the data was not collected.  

Compared to 2018/19: 

 S3 Literacy (Third level or better) has improved by 2pp when compared to 2019 ACEL. 

 S3 Numeracy (Third level or 3

when 
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Attainment in Literacy and Numeracy at Levels 4, 5 and 6 

 
Scottish Credit and Qualifications Framework (SCQF) levels 4 and 5 Literacy and Numeracy are achieved via the passing of National 4 or 5 English or Maths, or through the 
completion of separate Literacy and Numeracy units at levels 4 and 5 which do not require an examination. 
 
 

Literacy (cumulative attainment by the end of S6, based on original S4 roll) 
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Numeracy (cumulative attainment by the end of S6, based on original S4 roll) 

 
Numeracy SCQF Levels 5 and 6 – school leavers 

 

  
In 2023, attainment in Numeracy at SCQF level 4 fell by 2.59% from 2022, which 
reflected a similar fall in the virtual comparator.  
  
Numeracy attainment in Argyll and Bute at SCQF Level 5 also fell slightly, by 1.77% 
to 69.03%, while the virtual comparator fell by 2.88% on the 2022 figure. As with 
Literacy, as part of Attainment Meetings with individual secondary Head Teachers, 
key steps are being discussed to improve Numeracy attainment in all secondary 
schools.  Principal considerations relate to the same four key principles of raising 
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The following attainment data relates to care experienced learners across Argyll and Bute.  This data demonstrates the attain
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Literacy support for schools 
 
The Literacy Education Support Officer (ESO) working with the Children and Young Peopleôs Improvement Collaborative (CYPIC) has delivered training and ongoing 

support to practitioners to improve pedagogy and use of data to secure improvement in writing at first level and across first and second in multi composite classes. Two 

teachers who have been involved in the programme are also supporting the delivery and support for the programme to ensure a sustainable model of improvement is 

developed. Cohort 4 schools on Mull have now completed training and have been delivering quality improvement in writing. 23 primary schools have now taken part in the 

Improving Writing Programme using Quality Improvement methodology. This initially was aimed at 1st level writing. This has now been developed to be taken forward in 

multi composite classes and across 1st and 2nd level. 

Impact on wiring attainment: 

In Cohort 1: an average of 21-point increase from attainment at P4 in June 22 and June 23 

In Cohort 2: an average of 2-point increase from attainment at P4 in June 22 and June 23 

In Cohort 3 and 4 combined there has been an increase in the number of children assessed by teachers as on track in writing from P3 to P7. 

After analysis of data. 2 schools have been identified where there has not been the expected impact from the programme. Further support will go to these schools and a 

further analysis of data and implementation of the QI process. In feedback all staff involved agree/strongly agree that this has improved writing within their class. In almost 

all cohorts of children there has been an improvement in writing attainment. A full evaluation of impact on writing will be completed when 2024 ACEL data is confirmed. 

Further universal training has been delivered online for practitioners to support improvements in writing and 3 pilot schools have been supported to implement 

Talk4Writing. In almost all P1, 4 and 7 classes there has been an improvement in writing attainment from June 22 ACEL data to predicted attainment for 2024. A full 

evaluation of impact will be completed when 2024 ACEL data is confirmed. Literacy CLPL sessions throughout the session have been delivered to 40 practitioners. 

Probationer literacy sessions were delivered by the ESO in October and January in order to develop knowledge of how to deliver high quality experiences.  

A practitioner working party led by ESO has developed A&B progression frameworks and planners. These have been quality assure
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The Scottish Civic Trust ‘My Place’ Photography Competition 

is an annual national competition that encourages young 

people to use photography to explore the buildings, 

architecture and archaeology in the places they live. 

Sydney Vipurs from Gigha Primary School, Argyll and Bute 

won the Primary-age category for their photograph ‘Gigha 

Past & Present’.  

What are we going to do now?  

 Further development of activities and support to ensure effective moderation of standards in literacy and numeracy to ensure consistency across establishments.  

 Continue to build capability and capacity of senior leaders and teachers in schools in the use of tracking and monitoring tools including Insight, NSA data and the BGE 

Benchmarking Tool and the ability to interpret data and identify areas of need for individuals and groups of learners.  

 Further Implement the refreshed Guided Approaches to Pedagogical Enquiry (GAPE) programme. Schools and settings will be supported to develop staff knowledge and 

skill in utilising a range of pedagogical approaches to ensure consistently high-quality experiences for all learners.  

 Schools and settings will be supported to develop meaningful approaches to outdoor learning with a focus on literacy and numeracy.  

 Numeracy lead and PT will deliver targeted and universal support for planning, delivery and assessment of aspects of numeracy and mathematics. Literacy ESO will 

continue to offer CLPL, support and guidance to schools.  

 Support quality, coherence and progression across early level learning and teaching. 

 Major focus on Learning, Teaching and Assessment at September Headteacher Conference with high profile presenters.  
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SECTION 4: Education Service Strategic Plan 2024-26  

The plan lists the expected outcomes and impact under the National Improvement Framework priorities and demonstrates links to the Argyll and Bute Corporate Pan 2023-2027 and the 

Education Service Vision and Strategy, óOur Children, Their Future, which will be refreshed during session 2023-24.  It builds on progress made during session 2023-24 
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priorities for our school 
estate.  
 
 
 
 
 

 All pupils experience a smooth 
transition from nursery to 
primary, primary to secondary 
and from secondary school to a 
positive and sustained 
destination.  

 

 Maintain and wher 0 0r Tm
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NIF Priority 3:  Closing the attainment gap between the most and least disadvantaged children and young people. 
 

NIF Driver A&B Education 
Service Vision 
and Strategy 

Corporate Plan 
2023-
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improvement for individuals and 
groups.  

 

 Support quality, coherence and 
progression across early level learning 
and teaching. 

 

 Further develop staff skill, knowledge 
and confidence across all 
establishments in using technologies 
to remove barriers to learning. 
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NIF Priority 5: 
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 Ensure high 
quality 
partnership 
working and 
community 
engagement.  

 

 Strengthen 
leadership at 
all levels. 

 Staff are skilled in the planning, 
delivery and assessment of 
high-quality learning 
experiences in literacy and 
numeracy which are 
differentiated and ensure 
equity. 
 

 All children and young people 
are provided with engaging 
experiences which enable them 
to meet their full potential.  

 

 A curriculum which ensures 
that literacy and numeracy 
skills are developed through 
other curricular areas. 
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APPENDIX 1: 3 Year Stretch aims 2023-2026. 

In partnership with our Attainment Advisor, we have devised provisional stretch aims as detailed below. We will build on progress made this year by ensuring a relentless 

focus on closing the poverty related attainment gap whilst raising the bar for all. This will include universal and targeted support for schools based on their attainment data 

with the aim of building staff capacity at all levels.  

Literacy (P 1/4/7 Combined) Stretch Aim  

 
Overall SIMD Q1 SIMD Q5 
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School Leavers with 1 or more pass at ALL SCQF Level 5  

 
Overall SIMD Q1 SIMD Q5
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Participation Measure - 16–19-year-




